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The Effects of Pedagogical Translanguaging in Written Metalinguistic
Feedback on Learners’ Accuracy on Spanish Past Tenses

Abstract

Written metalinguistic feedback (WMF) has been commonly adopted by L2 writing instructors
to help second and foreign-language learners understand their language errors and improve
accuracy in their writing because this type of feedback is considered to be fundamental and
essential in improving learners’ language proficiency. However, there is scant knowledge about
the combination of WMF and pedagogical translanguaging as a means to ease learners’
reflection of language mistakes and to improve their subsequent accuracy. Research on
pedagogical translanguaging, allowing the use of the full linguistic repertoire for language
learning purposes, has shown promising results in enhancing learners’ metalinguistic awareness
by “softening boundaries between languages” (Cenoz & Gorter, 2021, p.1) in language classes.
This study investigated the combined impact of pedagogical translanguaging and written
metalinguistic feedback on Spanish learners' language accuracy. Specifically, this study
compared (1) the effectiveness of WMF employing learners’ L1, L2, and L3 with (2) that of
WMF employing learners’ L1 and L3. Eight Taiwanese students with low-intermediate Spanish
proficiency enrolled in a remedial Spanish-as-a-foreign-language class participated in this study.
Each participant composed four new pieces of writing during six weeks. Two types of their
grammar errors—preterite and imperfect tenses--were treated in two different ways. Four
students received trilingual WMF via Spanish, Mandarin, and English on these two targeted
errors in each piece, whereas the other four students received bilingual WMF via Spanish and
Mandarin on the target errors in each piece. Findings suggest that the trilingual-pedagogical-
translanguaging group outperformed the bilingual-pedagogical-translanguaging group in both
target structures, although both types of pedagogical translanguaging WMF improved learners’
accuracy in both Spanish preterite and imperfect tenses. These findings suggest that accessing
learners’ full linguistic repertoire in WMF is a viable strategy to increase students’ correct use of
Spanish preterite and imperfect tenses.
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